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EDITORIAL

“The eye is the window of the soul . . . The natural desire of good men is knowledge.”
Leonardo da Vinci.

The main focus of JELT as an academic and professional journal is to disseminate knowledge and to
communicate different ways of interpreting reality, discoveries, advanced understandings, novel
concepts, and best practices for the advancement of education. The mission of JELT is to serve as a
vehicle that responds to the changes and growth of knowledge in a variety of national language
education concerns that have local and regional relevance. In the current issue, we are especially
excited to highlight new research in various aspects of attitudes towards the use of English in academia.

Prantik Banerjee in his scholarly paper ‘Storifying’ Shakespeare and ‘Twittering’ Dickens: Using
Digital Tools in the Virtual Classroom’ talks about the current pandemic as a tipping point for changing
the landscape of teaching and learning. His paper seeks to demonstrate the efficacy of the use of a
few digital tools as teaching aids on virtual platforms and in closing the gap between learners and
learning.

The paper by Leena Jadhav and Amol Harale deals with some of the techniques to teach accentual
patterns in English to engineering students. The paper explores how the learners can be trained in
using an appropriate accent, at both word and sentence levels.

Akila Indurti addresses our concern of creating authentic classrooms to ensure the holistic development
of learners. This paper raises the question of how the teaching-learning experience can transform
itself to accommodate learning which is integrated, interdisciplinary, enjoyable, and authentic.

Anuradha Marwah, in her paper ‘Teaching Creative Writing in English: Students’ Performance
Assessment as Learning’ says that, as English is also the language of intellection and the medium for
the exchange of ideas among serious-minded students, it is used appropriately against conventional
and regressive forces in the three plays under study.

‘The Missing Ingredient: Vocabulary Enhancement through Activities’ by Sushyni Kothuri and
Nageswari investigates a method of enhancing the vocabulary of hotel management using English-
to-Tamil background learners who study English as a second language at private institutes in Vellore,
India.

Then, we have two regular columns devoted to professional issues in the field. The first is the Reading
Activity by Elango. His aim is to enable readers to locate the main idea/concept and the related
keywords from the text of their reading to build a summary statement and to draw a graphic organiser
for retention. The second is ‘Grammar Guru’ by Saraswathi. Professor Rajagopalan, our Patron,
inspires us by discussing Disale, the Global Teacher Award Winner.

In this issue, we have two book reviews to delight us. One is by Prof. Mohanraj, who has reviewed a
collection of conference papers, Teaching English in the Post-Method Era: Challenges, Possibilities
and Solutions, edited by C. A. Lal and R Neeraja. The second review is of the famous book of Dale
Carnegie, How to Win Friends and Influence People (1936) by Prof. Shreesh Chaudhary.

Through JELT, we at ELTAI are open to new ideas, rethinking, reimagining, renegotiating, or retooling.
Keep sending your research articles to be shared with a vast number of readers.

Happy Reading!

Neeru Tandon
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‘Storifying’ Shakespeare and ‘Twittering’ Dickens: Using Digital
Tools in the Virtual Classroom

P Banerjee

ABSTRACT

The pandemic has been a tipping point for changing the landscape of teaching and learning
globally. In India too, the massive disruption caused by the corona crisis has forced
teachers and students to scramble frantically from offline to online mode of learning.
While the level of achievement of student learning outcomes as a result of an overwhelming
but exigent technology dependency on the part of teachers is debatable, the fact is that
our education ecosystem probably can never return solely to the chalk and talk method of
classroom teaching of pre-Covid times. The paper seeks to demonstrate the efficacy of
the use of a few digital tools as teaching aids on virtual platforms and in closing the gap
between learners and learning.

Keywords: Digital Humanities, Technology and Pedagogy, Google Map, Storify,
Twitterature.

With each passing year, the profile of my students
enrolled in the B.A. programme is changing. My
literature students go to Shakespeare or to the
classics in graphic novels, manga comics, video
games, John Madden/Vishal Bharadwaj movies,
rather than Shakespeare in the Arden or Norton
editions; they search Professor Wikipedia and
Dr Google more than they ask searching
questions in my class. A.C. Bradley/Thomas de
Quincy/Stephen Greenblatt are names of people
from planet Mars! They prefer random access
(like hypertext). They function best when
networking and multitasking. They thrive on
instant gratification and frequent rewards. They
prefer Game of Thrones to the throne of
Denmark. They say “Winter is coming”, rather
than “this is the winter of discontent”.

We often despair like the lost generation –
cribbing “My students just don’t get me”, or

bellyaching, “I can’t get them to read or to
write”. “They have no appreciation for what I
do in class.” However, we just have to move
ahead and try to keep in step with their times!

Digital Humanities and the New English
Classroom

The umbrella term digital humanities covers
such a wide array of practices – from building
digital editions and archives to big data projects
– that even defining the term is no easy task.
For anyone trying to create an interdisciplinary
digital humanities class, the challenges
multiply: the course needs to be applicable to
students in such diverse fields as History,
English, Anthropology, Music, Graphic
Design, Education, or Engineering, all of which
examine different corpora; yet, it still needs a
unifying concept and corpus so the students can
see how applying concepts such as digital
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mapping or distant reading can spark new
insights.

Joanna Swafford, an assistant professor of
English and Digital Humanities in the
Maryland Institute, has created a highly
innovative project titled ‘Digital Tools for the
21st Century: Sherlock Holmes’s London’. It
uses Sir Arthur Conan Doyle’s stories as a
corpus on which to practise basic digital
humanities methodologies and tools. The
Holmes stories provide the perfect set of texts
for a DH class, as they are flexible enough for
students and teachers to use them in every unit:
visualisation tools (such as Voyant and word
trees) were used to look for patterns in words
and in sentence structure within a story, build
a digital archive of Holmes artefacts, create
maps of where characters travelled, and topic
model short stories to find thematic patterns.
For any readers new to this phenomenon, word
clouds are visualisations of word frequency
in texts, in which words are larger the more
times they appear. Students made word clouds
of Holmes’ stories and then discussed the
results with their teacher and classmates.

Joanna and her team made several interesting
observations, particularly with ‘A Scandal in
Bohemia’. ‘Scandal’ is the only work in the
Holmes corpus involving Irene Adler, the
only woman who outwits Holmes. Adler’s
ingenuity causes Holmes to reevaluate his
opinion of women; as Watson writes at the
story’s end, Holmes “used to make merry
over the cleverness of women, but I have not
heard him do it of late.” One might imagine
that a story that revolves around a woman
and the worth of women would mention
words related to women (such as ‘woman’,
‘women’, or ‘Miss’), at least as frequently, if

not more so, than words relating to men,
especially since the story begins and ends by
foregrounding Adler’s gender. However, the
word cloud actually shows that, although
much of the narrative revolves around finding
Adler and her photograph, the story contains
far more references to men than to women:
‘men’, ‘man’, ‘Mr.’, and ‘gentleman’ occur
45 times, whereas ‘woman’, ‘women’, ‘lady’,
and ‘miss’ occur 27 times. This difference,
according to Joanna, suggests that while the
text focuses on one woman’s femininity, its
sentences themselves focus more on the
actions of men. In a sense, the stylistic
features of language that Conan Doyle
employed in his Holmes stories fit into the
pattern of thinking of Holmes as a sort of
misogynist that he is usually thought to be!

Taking a cue from Joanna’s project, can we not
also think of using some of the tools of digital
humanities to enhance our classroom teaching?
We can see how by learning some of the most
important digital humanities methodologies, the
stories that Joanna took for study and analysis
in her class facilitated an interdisciplinary
approach: students touched on issues of gender
and class. Such activity led the teacher and the
students to new interpretations of the texts.

Google Mapping Amitav Ghosh’s Shadow
Lines

This semester, I piloted a similar digital project
on a more elementary level, with my M.A.
students of IWE paper. Since national borders,
maps, and compasses are such important tropes
to understand the narrative themes of Ghosh’s
Shadow Lines, I felt it would be an interesting
exercise for my students to use the Google tool
of virtual maps. Students could visually locate
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cities and countries and their different timelines
mentioned in Ghosh’s novel on Google Maps.
I felt that mapping the locations across which
the major characters traversed at different points
in the narration would enhance the student’s
understanding of the implications of Ghosh’s
‘shadow lines’ – that borders of nations were
real and imaginary at the same time.

Students worked in groups. Using Google
Earth, they mapped the physical locations where
key events of the novel occurred, connected
them to specific passages from the book, and
illustrated each geographic point with images,
video, and/or hyperlinks. Using these digital
tools enabled my students to have a better
understanding of the way in which Ghosh
connects individual and national identities to
the cartography of space. By adding a
multimedia dimension to the reading of the
novel, it thrilled me, as a teacher, as well as my
students, to establish an imaginative correlative
to ‘Shadow Lines’.

To Storify a Poem/Novel

Self-described as a curation tool, Storify allows
users to search various places around the web
and incorporate anything they find into a Storify
story/poem. It helps elucidate the text’s
meaning, and also enables students to see the
present-day influence of a text. It allows them
to provide line-by-line annotation and to think
about the poem/story as a visual or audio media
event, rather than simply words on a page.
Students may also provide interpretative
material: music from the time period,
photographs or videos that reference images,
characters, or places in the poem. They usually
use the Internet as shopping-for-all references
to the text being done in the class. They compile
news articles, tweets, Facebook posts, sound

bites, YouTube videos, images, and anything
that has to do with the text was fair game.

I tried this experiment as a project with my
students. The idea was to incorporate
multimedia features into their seminar
presentation on R. K. Narayan’s Guide.

Instructions to Students

In this project, you will create a visual
presentation of R. K. Narayan’s Guide using
Storify. You will type out dialogues/lines from
the novel that you think is the most interesting,
with respect to characters/themes/setting/
atmosphere/style. For each selection, you will
find at least two images, quotations, websites,
videos, or songs that will help us elucidate or
make sense of the lines you have chosen.
However, you must be able to demonstrate the
relevance of each component to our
understanding of the novel itself. Finally, you
will present your work to the rest of the class.

Learning Outcomes

Students came out with extremely rich
presentations, by propping up their selected
dialogue/lines from the novel with images,
music, and videos. One student jazzed up her
presentation by hyperlinking images, scenes,
and songs from the movie Guide. This led to
an interesting comparison between the text and
the movie, the points of similarities and points
of departure. Students got involved in a lively
debate on whether the ending of the movie did
justice to the novel. This led to a further
assignment on the cinematic adaptations of
literary classics, including Shakespeare.
Another interesting discussion was on the point
of view of the movie and that of the novel.
Students discussed if the movie’s POV was the
same as the narrator’s POV. Indeed, an
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innovative teacher can certainly make creative
use of social networking websites as a means
to analyse a novel, its themes, or characters.
For example, young learners may get enthused
to do assignments that require them to think
out-of-the-box. Say, for example, asking them
to storify ‘if’ situations with respect to famous
characters of fiction. What if Count Dracula or
Frankenstein had a social networking site, what
would they post on their sites? What might a
status posting look like, who would their friends
be, and what might be in their information
postings?

Media literacy, creativity, individual and self-
expression, and writing skills are the obvious
benefits of such activities for the students. So
next time you want to shake up a presentation
or a writing-in exercise on a poem/novel/author/
movement in the literature classroom, you can
take the aid of the simpler tools of digital
technology and make learning fun-filled and
interactive.

There is no doubt that technology can inspire
and motivate learners. If you are looking for a
way to add excitement to your lessons and
connect with more of your students, technology
is the answer! Utilising and combining graphics,
video, and audio can address varied styles of
learning in a more effective way and be a
tremendous support to English language
learners. Finding a way to infuse technology
into instruction not only helps English language
learners acquire a second language, but also
enhances motivation and confidence. As
educators, we are in the unique position of
embracing new technologies and using them
to enhance the curriculum, while engaging with
each of our students better.

In today’s pandemic times, face-to-face

teaching/learning has been completely replaced
by the e-learning experience. We, as teachers,
have had to upgrade our digital skills in order
to cope with the challenges that the pandemic
has thrown at us. In order to become an effective
teacher, we are using the tools of the new media
wisely and trying to offer varied learning
experiences to our students, cut off from
campuses and isolated in their homes. If the
learning space of the future is a cloud (i.e. a
web platform), then the teacher must also
transform himself into an e-practitioner.

Twitterature and the Classic Twist!

Twitterature: The World’s Greatest Books in
Twenty Tweets or Less is a Penguin novelty
book composed by 19-year-old American
college students, Alexander Aciman and
Emmett Rensin, released in 2009, which aims
to condense over eighty literary works into a
series of tweets.

Each classic is squeezed into 20 tweets or fewer.
For example, from Anna Karenina, here is the
nail-biting finale put into a tweet:

“Alright, twenty roubles says that I can toss my
bag in the air, run across the tracks, and catch it
before the train arrives”.

William Shakespeare, John Steinbeck, Thomas
Pynchon, and even Dan Brown get the Twitter
treatment in the book, to widely varying
humorous effect. I like the premise of the whole
thing, even if it is sometimes a bit overcooked.
Plus, the tweets actually cover the plot pretty
well, so I can even imagine using this as a sort
of jokey Cliffs Notes.

However, this is the thing. Twitterature is
trashed by many as doodling with masterpieces,
but the innovative teacher can find a use for it
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in the English classroom. For example, while
doing David Copperfield with my B.A.
students, in the supplementary English class, I
asked them to turn each chapter into a tweet
summary. Students then started a Twitter handle
for the class and posted their twitterature on
Master David. This led to an interesting Twitter
discussion on what events and characters in
each chapter made the best summary of that
chapter. In the process, students learnt the skills
of active reading and concise writing. The
activity actually made them go through each
chapter in detail in order to abbreviate 10,000
words into a trickle of ten tweets of ten words
each. Two of my students were even motivated
to read Dickens in the original. Who said,
“What the Dickens!”?

High Tech with High Touch

Education in the Covid world is now driven
by technology. It is the black swan moment
of this century. What will be the nature, scope,
and result of digitalised pedagogy in the near
future? What will be the new tools, apps, and
platforms that will aid teaching? How will
teachers adapt and become adept in the
rapidly changing and technology-driven
terrain? Will teachers manage to overcome
technology hesitancy? Will learners welcome
the “anywhere, anytime” mode of education,
despite the crippling digital inequalities that
exist in countries such as ours? Only time
will reveal answers to these questions.
Innovators innovate, and later, pedagogy
plays catch-up, is the new lesson learnt during
this pandemic. The world of theory (of
evidence and research) is, arguably, lagging
behind what is happening in virtual
classrooms. In other words, if we wait for a
case study to justify whether or not digital

tools and applications have measurable value
for student learning outcomes, we may be
waiting a long time, and both the pandemic
(hopefully) and technology (surely) will have
moved on by the time the research has been
done.

Through all of the changes the world is
witnessing right now, one could argue that the
teacher’s role has remained and will remain
constant: that of facilitating and guiding our
students in the language learning process,
providing them with the best possible materials
and approaches that current technology is
placing within our reach for students who are
beyond our physical reach. Indeed, it is high
tech that will keep us in high touch with our
students.
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Teaching Accentual Patterns in English to Engineering Students

Leena Jadhav and Amol Harale

ABSTRACT

English pronunciation is considered to be one of the vital yet neglected areas in English
language teaching. Kelly (1969) named it the ‘Cinderella’ of language teaching, as this
component has received less attention from ESL teachers compared to other components
like grammar and vocabulary. An English teacher is expected to range from segmental to
suprasegmental features of the English language while training their students in English
pronunciation. That is, one first begins with the sound level, moves on to the word level,
and gradually to the sentence level. If an English word has more than one syllable, all the
syllables are not equally prominent. The syllable that is pronounced with more prominence
is said to be accented. Furthermore, the stressed and unstressed syllables occur at regular
intervals in English. The present paper deals with some of the techniques to teach accentual
patterns in English to engineering students. The paper explores how the learners can be
trained in using an appropriate accent, both at the word and sentence levels.

Keywords: ESL, Segmental Features, Suprasegmental Features, Accentual Patterns,
Syllable, Stress.

Introduction

Pronunciation is a vital aspect of the
communication process. It should receive
equal importance as that of the other sub-
skills of language, like vocabulary, grammar,
listening, speaking, reading, and writing.
However, it has received less attention from
teachers of English as a Second Language
(ESL) and English as a Foreign Language
(EFL) compared to other components. Kelly
(1969) acknowledged the neglected status of
pronunciation in ESL teaching and named it
the ‘Cinderella’ of language teaching.

In congruence with Kelly (1969), other
language teaching experts like Gilner (2008)
and Baker & Murphy (2011) have discussed
the neglected status of teaching pronunciation

skills in ESL and EFL classrooms. Gilbert
(2010) calls it “an orphan” in an English
classroom. Kelly (2000) says that it is due to
its complexity, dearth of scientific
foundation, insufficient teaching materials,
absence of non-native teachers with formal
expertise in pronunciation, and opposing
ideas concerning the teaching of
pronunciation. It is more due to the teachers’
inability to understand how to teach it, rather
than lack of interest in teaching
pronunciation. Hence, it is very essential to
provide appropriate training to ESL teachers,
thereby making them competent in teaching
pronunciation.

As far as the teaching and learning of English
pronunciation are concerned, one must
distinguish between segmental and
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suprasegmental features of pronunciation.
The segmental features include the speech
sounds, i.e., vowel and consonant sounds.
The suprasegmental features include stress,
intonation, and rhythm. That is, one first
begins with the sound level, moves on to the
word level, and gradually to the sentence
level. If an English word has more than one
syllable, all the syllables are not equally
prominent. The syllable that is pronounced
with more prominence is said to be accented.
Furthermore, the stressed and unstressed
syllables occur at regular intervals in English.
Engineering students aspire to work in
various reputed multinational companies.
This entails intermediate to advanced level
proficiency in English as they are expected
to deal with international clients. Many
engineering students aspire to go abroad for
higher education. They need to take
international proficiency tests like IELTS,
GRE, and TOEFL for the same, and obtain a
higher band score. They can obtain it in the
pronunciation section only if they can use
accentual and intonation patterns of English
appropriately. However, Indian students find
it difficult to grasp the pronunciation system
of the English language. Tickoo (2003)
provides the following reasons as affecting
the learning of English pronunciation.

1. The learner’s first language and the extent
to which it differs from the target
language.

2. The learner’s age.

3. The amount, intensity, and quality of
exposure to the target language.

4. The learner’s phonetic ability, also known
as ‘auditory discrimination ability’. In

general, good discriminators profit better
from pronunciation skills.

5. Attitudes to foreign pronunciation may
often be related to a desire to identify with
the culture that the target language may
represent.

6. Motivation, which, among other things,
is related to personality. Some learners
value perfection and find mistakes, big or
small, unacceptable. Others are satisfied
with effective communication with or
without mistakes.

The present study deals with some techniques
to teach accentual patterns in English to
engineering students. The paper explores how
learners can be trained in using an appropriate
accent, at both word and sentence levels.

Accentual Patterns in English

Languages are usually classified into two
types based on the pronunciation systems
they follow. Some languages are syllable-
timed languages, whereas others are stress-
timed. In syllable-timed languages, all
syllables receive equal prominence and take
an equal amount of time to pronounce. On
the contrary, all the syllables are not equally
prominent in stress-timed languages. There
is approximately the same amount of time
between two stressed syllables in a stress-
timed language. Most of the Indian languages
are syllable-timed, whereas English is a
stress-timed language. Indian students face
some problems in acquiring accentual
patterns of English due to this difference, and
tend to use English in a syllable-timed
manner similar to their first language.

English follows a complex accentual pattern
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hailing from its sources, i.e., Germanic and
Romance languages. The words receive stress
at the beginning of the words in Germanic
languages, whereas the last syllable is more
prominent in Romance languages. English,
mixing both these features arbitrarily, has
evolved into the language we use today.
Bansal and Harrison (2006) rightly say, “it is
the interaction of these two principles that
have produced the accentual patterns of
modern English” (p. 77).

Word Stress

As discussed earlier, English is a stress-timed
language, and hence, accent is a very
important aspect of the English pronunciation

system. Before discussing the accentual
patterns in English, it is essential to
understand the concept of syllable structure.
We use the air we breathe out to produce
utterances. We can produce a limited number
of sounds in one breath. A word in English is
made up of one or more syllables. We can
produce one syllable in one breath. One
syllable can have one or more sounds. The
syllable structure in English is C0-3 VC0-4

Thus, one syllable in English can have zero
to three consonants in the beginning, one
vowel sound, and zero to four consonants
at the end. This means that one syllable must
have at least one vowel sound. Consonant
sounds are optional.

For Example:

Beginning End

I /ai/ V

My /mai/ CV

Cry /krai/ CCV

Street /stri:t/ CCCVC

I /ai/ V

At /æt/ VC

And /ænd/ VCC

Text /tekst/ CVCCC

Texts /teksts/ CVCCCC

Therefore, a word in English has at least one
syllable. And one syllable has at least one
vowel sound.

Words with one syllable: cow, dress, boat,
cook.

Words with two syllables: upstairs, winter,
country, ago.

Words with three syllables: umbrella, potato,
magazine, difficult.

Words with four syllables: information,
supermarket, January, pedestrian.

Words with five syllables: university,
accommodation, congratulations,
communication.

The teacher can explain the syllable
structure to the students and encourage them
to divide words into syllables based on the
number of vowel sounds the words contain.
They can conduct various activities to make
students understand how many syllables a
word is made up of. The activity of breaking
a word into parts based on the syllable
divisions is one of the popular methods. For
example, the teacher can write the word
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‘communication’ on the board and then split
it into parts, like ‘co-mmu-ni-ca-tion’. The
word consists of five parts, and hence five
syllables. The clapping game is also very
effective in practising syllable divisions in
a fun way. Associating syllables with beats
can enable students to learn syllable
divisions and the number of syllables in a

word. Here, the teacher makes students clap
after every syllable. This kinaesthetic
activity can help students internalise the
concept of syllable structure very well. For
example, while pronouncing the word
‘communication’, the students can be asked
to clap after every syllable division, as
follows.

The teacher can then check the students’
understanding of the concept by giving them
a list of words and asking them to count the
number of syllables in those words.

As discussed earlier, an English word can
have one or more syllables. If an English
word has more than one syllable, all the
syllables are not equally stressed. The syllable
that is more prominent than the others is said
to receive the accent. For example, the word
‘'winter’ consists of two syllables, namely
'win' and 'ter'. Here, the first syllable is more
prominent than the second one and hence is
accented. On the contrary, the disyllabic word
‘de'cide’ has stress on the second syllable.
The teacher can initially give examples of two
syllables and gradually move on to words
with more than two syllables. The stressed
syllable is pronounced louder, higher, and
longer than the unstressed ones.

For example,

l The following words have stress on their
first syllables – winter, mother, English,
early, nation, kitchen.

l The following words have stress on their
second syllables – about, explain, believe,
decide.

In English, there are a number of two-syllable
words in which the accentual pattern depends
on whether the word is used as a verb, a noun,
or an adjective. In these words, the accent is
on the second syllable when they are used as
verbs. It is on the first syllable in all other
cases.

CO MMU NI CA

If an English word is followed by an
inflectional suffix, there is no change in the
stress pattern. For example,

1. nation – nations

2. kitchen – kitchens

3. remove – removed
4. alarm – alarmed
5. want – wanted

TION
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However, if there is a change in the
grammatical function of the word after
adding a suffix, it is called a derivational
suffix. The accentual pattern of the word
usually changes in such derived words. For
example,

The teacher can use various methods for
making students understand the correct uses
of stress in English words. It is beneficial for
learners if they start using a good English-
to-English dictionary to practise correct
pronunciations of words with appropriate
stress. The method of ‘listen and say’ is also
very effective, as the learners first listen to
the correct pronunciation of words and then
follow it. The drilling activity where the
students are given a list of words and are
asked to pronounce them aloud benefits them
a lot, as they can be corrected by their teacher
if they use incorrect pronunciation or
inappropriate stress while pronouncing the
words. Here, the teacher can give a list of
words that are usually mispronounced by
Indians and make them aware of the correct
pronunciations of those words. For example,
the word ‘breakfast’ is usually
mispronounced as /brek'fa:st/ by many
Indians. The teacher can make his students
understand that the correct pronunciation of
the word ‘breakfast’ is

The dictionary activity is very useful too.

Here, the learners can be given a list of words
and asked to find the correct pronunciation
and stress patterns for those words from a
good English-to-English dictionary. The
teacher can give the students a list of words
with the same number of syllables and then
ask them to classify the words based on the
syllable that is stressed in the words. This
activity can be done after the students have
understood the concept of word stress well.

Stress in Connected Speech

As we know, we do not speak words in
isolation. Words are combined to form
sentences. English is a stress-timed language,
and hence, the accented syllables tend to occur
at regular intervals of time in sentences.
Content words like nouns, main verbs,
adjectives, and adverbs are stressed in
connected speech, whereas functional words
-- pronouns, helping verbs, prepositions,
articles, and conjunctions -- are unstressed.
Furthermore, these unstressed functional
words are spoken softly and quickly, and hence
tend to get reduced to their weak forms. For
example, in the sentence ‘Ram is going to
Paris’, the content words Ram, go, Paris are
stressed, whereas the functional words is, to
are unstressed and reduced.

Improvement in pronunciation skills goes
hand in hand with the improvement in
listening, reading, and speaking skills. In fact,
pronunciation skills are often practised and
honed via these skills. The teacher can make
the students watch and/or listen to video or
audio conversations to make them observe,
understand, and thereby internalise accentual
patterns in English.

Loud reading of a sentence or group of
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sentences can involve the following steps:

1. Divide sentences into tone groups or
breath groups.

2. Mark the content and functional words.

3. Stress appropriate parts of the content
words and reduce the functional words.

For example,

Read the following paragraph aloud.

I have a reason to believe that our new priest
is preaching next week. If it is convenient to
you, I should like to seize the opportunity to
hear him. Quite recently he made a speech
about evil people who secretly deceive their
female employees. I was in complete
agreement with all he said. It is no secret that
such cases are extremely frequent even in our
own factory. I gave details of one to my own
chief, but he received my news with
immediate disbelief and was clearly eager
to shield the man, so I had to yield and admit
defeat.

Step 1

I have a reason to believe/ that our new
priest/ is preaching next week. // If it is
convenient to you, / I should like to seize /the
opportunity to hear him. // Quite recently /
he made a speech / about evil people / who
secretly deceive / their female employees. //
I was in complete agreement / with all he
said. // It is no secret / that such cases / are
extremely frequent / even in our own factory.
// I gave details of one / to my own chief, /
but he received my news / with immediate
disbelief /and was clearly eager to shield the
man, /so I had to yield and admit defeat.//

Step 2

I have a reason to believe / that our new priest
/ is preaching next week. // If it is convenient
to you, / I should like to seize /the opportunity
to hear him. // Quite recently / he made a
speech / about evil people / who secretly
deceive / their female employees. // I was in
complete agreement / with all he said. // It is
no secret / that such cases / are extremely
frequent / even in our own factory. // I gave
details of one / to my own chief, / but he
received my news / with immediate disbelief
/and was clearly eager to shield the man,/so
I had to yield and admit defeat.//

Step 3

I have a ‘reason to be’lieve / that our ‘new
‘priest / is ‘preaching ‘next ‘week.  // If it is
convenient to you, / I should ‘like to ‘seize /
the oppor’tunity to ‘hear him. // ‘Quite
‘recently / he ‘made a ‘speech / about ‘evil
‘people / who ‘secretly de’ceive / their
‘female emplo’yees. // I was in com’plete
a’greement / with ‘all he ‘said. // It is ‘no
‘secret / that ‘such ‘cases / are ex’tremely
‘frequent / ‘even in our ‘own ‘factory. // I
‘gave ‘details of ‘one / to my ‘own ‘chief, /
but he re’ceived my ‘news / with i’mmediate
disbe’lief /and was ‘clearly ‘eager to ‘shield
the ‘man, /so I had to ‘yield and ad’mit
de’feat.//

Conclusions

Whenever someone speaks, the first thing
people observe about their language use is
their pronunciation. We can say that our
pronunciation is our first impression, hence
English teachers need to be careful while
training their students in this area. It is
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essential that students have a neutral accent,
with minimum first language influence on
their target language. Accent is a very
important aspect of the English pronunciation
system, but Indian learners find it difficult to
internalise. Hence, teachers need to provide
more practice to their students in this area.
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I wonder how many of you have heard of
Ranjitsingh Disale, who is one of the ten
winners of the Global Teacher Award carrying
the prize money of Rs,7.4 crores announced
by the UNESCO for his “incredible work as
a change-maker.” There were 12,000
nominations from 24 countries in the world
and Disale is among the winners. He is a
primary school teacher. Isn’t it surprising?
One man single-handedly has brought out
changes all around in his village through his
efforts: one hundred percent of enrolment of
girls and a pucca building for the primary
school where he worked.

What has he done? He learnt Kannada since
his mother-tongue was Marathi, for a large
number of children in his village were
Kannada speaking. He-re-designed all the
textbooks of grades 1-4 with unique QR

Disale, the Global Teacher Award Winner

S Rajagopalan

codes embedding audio poems, video
features, stories, and assignments in
Kannada. This led to increased enrolment of
children, particularly girls. He sent a proposal
for the use of QR codes in textbooks and it
was accepted by the Maharashtra
Government and later by the NCERT, too.
This has been helping children to continue
their education without a break during the
pandemic. Due to his efforts, the percent of
enrolment of girls in his primary school soon
rose to 100. He wants to take a virtual world
tour using one of the Google services in this
regard.

The nation salutes him.

Prof. S. Rajagopalan, (Retd.) Dean, School
of Education, Annamalai University &
Patron, ELTAI.
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The Journal of Technology for ELT is an open-access research journal for
teachers of English. It is published four times a year by the English
Language Teachers’ Association of India (ELTAI). It aims to promote serious
discussion and sharing of experiences on the use of technological tools
and resources for teaching and learning English effectively, either in an
online mode or through blended learning modules. The emphasis is on
application and judicious use of technology for the purpose rather than
on mere descriptions of the tools and devices available for use globally.

Articles can be submitted throughout the year. They may be sent to:
indiaeltai@gmail.com with a copy (Cc) to the editor Dr. Jaya
Ramakrishnan at: rjayaenglish@gmail.com. For submission
guidelines, visit the journal website: https://sites.google.com/view/
journal-of-technology-for-elt/home. There is no access or publication
fee.
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How do you like this conversation?

Mani: How are you?

Mini: In the pink of health.

Mani: How’s your father?

Mini: Well, he kicked the bucket.

Mani: I’m sorry to hear that. He was a very
active man.

Mini: Quite, busy as a bee.

Every reply has an idiomatic expression in
it, but such profuse use of idioms and clichés
is rather amusing. The speaker seems to have
lost control over what he is saying and the
language has taken over, creating the
response on its own. Idioms are effective in
the right place at the right time; but we need
to guard against their overuse.

What are idioms? An expression like turn
up meaning ‘arrive’ or break even meaning
‘make neither profit nor loss’ is difficult to
understand, because its meaning is different
from the meaning of the separate words in
the expression. Idioms are special to one
language and cannot be translated word for
word.

Short verbs like bring, put, give or look, used
with prepositions or adverb particles like

up, out, in,  and after are often idiomatic.

Examples:

She just doesn’t know how to bring up
children.

Grammar Guru 13

V Saraswathi

Can you look after my dog while I am away?

Conventional word combinations or
collocations are also idiomatic. For example,
we say Thanks a lot but not Thank you a
lot; A golden opportunity, but not A golden
chance. Mistakes arise when we forget these
collocations:

The news of the bomb blast came as a bolt
from the sky. (Wrong)

The news of the bomb blast came as a bolt
from the blue. (Correct)

He fell from the fire into the frying pan.
(Wrong)

He felt he had fallen from the frying pan
into the fire. (Correct)

The origins of idioms are quite fascinating.
In her book The Real McCoy, Georgia Hole
traces the true stories behind idioms. When I
talk of your salad days, I refer to the time
when you were young and inexperienced.
This expression is one of Shakespeare’s
inventions, occurring in ‘Antony and
Cleopatra’. Cleopatra says, “My salad days,
when I was green in my judgement.”
Shakespeare uses the word salad as a clever
pun on the word green, which symbolizes
inexperience.

A white elephant, meaning ‘a useless
possession that is expensive to maintain’, has
an interesting story behind it. The rare albino
elephant was regarded as holy in Asian
countries. The kings of Siam (Indonesia) had
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the custom of presenting a white elephant to
a courtier whom they did not like. The
unfortunate recipient could not refuse the gift;
nor could he give it away for fear of
displeasing the king. Finally, he was ruined
financially by the cost of looking after the
elephant.

Should we make a conscious effort to acquire
idioms and use them in our speech and
writing? This is neither feasible nor desirable.
Even if we use non-idiomatic language, we
will be understood. We generally learn the
most common idioms with the rest of our
English. In fact, if we consciously include
idioms in our speech, the effect will be quite
amusing! Here’s an idioms-quiz for you.
Answer each question with an idiom.

a) Why didn’t the abominable snowman ask
the girl for a date?

b) Why did the millionaire marry the
cleaning lady?

c) Why is a deep sea diver always sad?

d) Why did the man in expensive clothes get
the job?

Answers:

a) Because he got cold feet!

b) Because she swept him off his feet!

c) Because his friends always let him down!

d) Because he was well suited for the job!

Dr. V. Saraswathi, (Formerly) Professor of
English (ELT), University of Madras.

[Editor’s Note: This is part of a series of
articles contributed by the author and
published earlier in The Times of India,
Education Times from May 2008 to May
2013. We are thankful to the author for
permitting us to publish those articles in our
journal.]
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Creating Authentic Classrooms

Akila S Indurti

ABSTRACT

The NEP 2020 addresses the issues that have plagued our system of education and provoke
us to think about how we can take our students forward with 21st-century skills. How can
the teaching-learning experience transform itself to accommodate learning which is
integrated, interdisciplinary, enjoyable, and authentic? It tries to bring the focus back on
the fundamentals to ensure the holistic development of learners. Providing an authentic
learning experience in the classroom could possibly be a strong solution to tide over the
problems that we face today. An authentic classroom is one where the tasks, be they
assignments or assessments, which are given to the students, are insightful, enjoyable,
and tend to promote holistic learning. By creating authenticity around the tasks, teachers
will also be able to find out and analyse the gaps in learning, if any. This way they can
rewire their own teaching strategies to improve students’ understanding of the concepts.

Keywords: Authentic, Learning, Classroom, Assessment, Holistic.

“How long will it take to reach the other
bank?” the passenger who seemed to be in a
great hurry asked the lone boatman as they
started crossing the river.

“It takes half an hour or a little more or a
little less depending on the course of wind
and the current. I’ll do my best to ply it as
fast as I can in view of the gathering storm,”
said the boatman, who at first had been
reluctant to set out.

“So you can tell the time looking at a watch”,
sneered the Pundit, for he was a learned man.
“Oh no, Sir”, replied the boatman. I can tell
the time looking at the sun. I have never seen
a watch in my life. I am a poor boatman.”

“Never seen a watch, what a pity. 25% of
your life is wasted”, said the proud
passenger. Now “be quick!” commanded the

passenger, who had insisted on being taken
to the other side as he had been invited by
the zamindar to deliver a discourse.

He could not travel in silence for long. “Have
you studied the scriptures, boatman?” the
pundit asked.

“Studied, Sir? I’m as illiterate as my boat!”
I cannot read or write.

“I thought as much!” sighed the pundit.
“What a pity! 50% of your life is wasted.”

“I agree with you, Sir, we uneducated folks
are unfortunate,” said the boatman. They
were in the middle of the river.

“Do you have a radio, I want to hear some
music’, said the pundit.

“Oh, no Sir,” said the boatman. The only
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music which I enjoy is the sound of this water
and the waves.

“You are so useless. 75% of your life is
wasted”, said the arrogant man.

Suddenly a storm broke out and the rain came
down in huge torrents. Despite the effort of
the boatman to keep his boat steady, strong
winds shook it violently.

“Sir, do you know how to swim?”, asked the
boatman nervously.

“Oh no!” replied the pundit.

“In that case, Sir, 100% of your life is going
to be lost”, said the boatman. There was not
the slightest irony in his voice, but great
anxiety. The next moment the boat
overturned. The boatman beat his strong
arms and reached the shore while the pundit,
with all his learning, went down into the
swirling waters.

Classrooms that follow the traditional ‘stand
and deliver’ model, where teachers are seen
as custodians of knowledge, with learners
being passive consumers, have succeeded in
cramming the heads of learners much like a
pot that is filled. However, this, unfortunately,
fails the students when they have to transfer
this learning to real-life situations. And as in
the anecdote described above, it is the skill
of the boatman which helped him to save
himself rather than the pedantic textbook
knowledge of the scholar. It may seem
exaggerated, but the point is that an authentic
learning environment calls for a paradigm
shift in the curriculum to include problem-
and project-based learning, as it helps
students to readily identify and solve real-
world problems, which is the ultimate goal

of all learning. Students are at the centre of
this type of authentic learning environment
and they take responsibility to use their
understanding and solve problems. Students
are not consumers, but are seen as co-
creators, and teachers act as facilitators who
collaborate with learners in a free and flexible
classroom space to ensure that they master
concepts, so that they can do something
meaningful with such understanding rather
than assimilate and regurgitate information
at the end of each term.

What is an Authentic Classroom?

The NEP 2020 addresses the issues that have
plagued our system of education and provoke
us to think about how we can take our
students forward with 21st-century skills.
How can the teaching-learning experience
transform itself to accommodate learning
which is integrated, interdisciplinary,
enjoyable, and authentic? It tries to bring the
focus back on the fundamentals, to ensure
the holistic development of learners.
Providing an authentic learning experience
in the classroom could possibly be a strong
solution to tide over the problems that we
face today.

An authentic classroom is one where the
tasks, be they assignments or assessments,
which are given to the students, are insightful,
enjoyable, and tend to promote holistic
learning. The tasks will have to be
constructed in a manner that is purposeful
and engaging, and not merely to fill in sheets
or reports. Students should be able to mimic
these tasks and help in finding solutions in
society. This way the students are encouraged
to put their knowledge to good use and extend
the learning they have received in the
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classrooms. By creating authenticity around
the tasks, teachers will also be able to find
out and analyse the gaps in learning, if any.
This way they can rewire their own teaching
strategies to improve students’ understanding
of the concepts. Making it multidisciplinary
helps in connecting the knowledge, for
learning can never be done in silos – another
important point made by NEP 2020.

A small example would be in an elementary
grade when teaching addition and
subtraction: students can set up a snack stall
in the class and bring a few snacks from their
homes, along with cups of lemonade.
Students can be assigned different duties, like
setting up the stall, spreading the snacks,
setting up the cash counter, collecting the
cash in simple denominations of 5 or 10
rupees, and one group can be assigned to total
up the day’s sales, another group gets
involved in housekeeping by ensuring
nothing is spilt and the area is dry and clean.
A few can explain the process of making the
snacks or the lemonade, thus improving their
communication skills. It is such an enjoyable
activity, but with so much collaboration and
camaraderie, students have learnt Maths,
English, cleanliness, care for the environment
by using only steel cups and plates, which
they can be asked to bring from their homes,
hygiene, queuing up, and taking their food
in an orderly manner. The learnings from this
authentic task are aplenty.

The same set of Maths problems can be done
in a routine manner, but the involvement with
which students learn and the interest that even
a slow learner exhibits in such activities
make the learning process authentic,
interdisciplinary, enjoyable, and insightful. It

requires the ingenuity of teachers to come up
with such tasks, by collaborating with other
subject teachers, and preparing the students
for life outside the school.

How can Teachers Create Authentic
Classrooms?

All along, content has been the king, and
educators would draw lesson plans that
would include learning activities and
assessments that would help students to
‘somehow’ understand the concepts and draw
connections to the learning goals. The
problem arises with the word ‘somehow’. For
those unable to make the connections to the
goals, it becomes a battle of wits; what is
actually tested is the ability to recall, rather
than a test of understanding.

And thus it is that students have emerged
educated, but with no real education in the
true sense, much like the scholar in the
anecdote. All that has to change if the vision
proposed by the NEP has to translate into
reality. The ‘backwards design’ proposed by
Jay McTighe and Grant Wiggins begins by
laying out the larger learning goals that
instructors should consider before delving
into the lessons. What is the enduring
understanding that will emerge after a student
attends a lesson and what are the essential
questions that the unit should answer after
students have completed a particular unit?
When the focus shifts towards these kinds of
higher-order concepts, then the assessments
also tend to become more relevant and
authentic, freed from the bane of the routine
‘what’ and ‘why’ questions. Assessments are
a means for the instructors to know what the
students know and they are most certainly
not tested on the strength of their memory
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power or the ability to recall, but on the
knowledge that they have acquired and the
skills which they will put to use after going
through the unit.

Thus, teachers begin by focusing on the
enduring understandings (EU) that a unit can
reveal, rather than plunging into the lesson
straight away. For example, while dealing
with probability and interpretation of data,
the EU would be, ‘The way that data is
collected, organised, and displayed
influences interpretation’; or ‘The
probability of an event’s occurrence can be
predicted with varying degrees of
confidence’.

The essential questions that the unit poses will
be, ‘How do people use data to influence
others? How can predictions be made based
on data?’ When students understand that in
today’s world, it is data that drives every aspect
of life, from fighting elections to interpreting
voter preferences, they have already made a
real-world connection, and that would lend
greater credence to their learning.

In science, the EU could be, ‘Scientists
analyse and interpret evidence to solve
problems and make decisions’. The essential
questions that arise would be, ‘What is the
evidence collected by social scientists? How
do we determine if the evidence thus collected
is valid and reasonable?’ And most
importantly, the unit poses an important
question, ‘How do we use the evidence that
has been collected to solve problems and
arrive at decisions?’

The NEP also stresses the importance of
making interdisciplinary connections. Thus,
while the EU in a social science lesson on

‘Natural Resources’ can be, ‘There is a
relationship between consumption and
conservation of natural resources’, the
essential question that can be tapped into can
be, ‘What is the effect that people have on
their environment?’ ‘What effect does the
consumerist culture of people have on their
surroundings?’

An English classroom should reverberate
with larger issues and the enduring
understanding should certainly move beyond
the ordinary and capture the larger picture. It
is only by focusing on the big ideas that
teachers can improve the language skills, as
well as the world view, of the students. This
kind of prodding should lead to real-world
insights if students have to benefit from the
language classes. Students do not merely
decode content; their understanding has to
go beyond the textbook. Great literature
explores universal themes of the human
condition and these transcend spatial and
temporal constraints. These should lead
students to gain better insight into their own
experiences. Of course, it would be
impractical to expect every essential question
to be overarching; the teacher facilitates in
bringing in a judicious mix of both the topical
and overarching, to make the lessons
interesting, meaningful, and relevant.

While focused reading takes place in the
English classroom, the EU would be,
‘Readers develop a deeper understanding
through the reflection of text.’ ‘Readers use
different strategies to construct the meaning
of the text.’ The essential questions that could
be kept in focus are, ‘Why do readers read?
What can readers do when they do not
understand?’
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Once teachers are clear about the larger
picture they need to focus on while
transacting the content, assessment of
learning becomes easy. These will be woven
around authentic tasks. When we mean
authentic, we refer to a task that replicates
the problems and challenges faced in the real
world. Their responses may not be perfect,
but when students construct their own
responses they take greater ownership of their
learning, and these are individual, in the sense
they cannot select from solutions given by
others.

Assessments should focus on the learning
rather than on evaluation alone. Students
should be able to make connections so that it
binds together the knowledge they have learnt
in the classrooms to make sense of things that
are in the world outside. Assessments thus
help a student to show evidence of being able
to transfer the knowledge they have learnt.
Assessments have to be designed creatively
and must provoke and nudge the learner to
think critically and come out with solutions.
It is best to remember that reaching learning
goals is far more important than marking
performance.

How can Teachers Develop such Tasks?

When teachers give such assignments to
students, they are able to assess whether
students are able to apply the knowledge and
skills they have learnt in the class to find
solutions to problems that exist in the day-
to-day world.

Armed with such a design, teachers can now
begin to fill in their learning plans or lesson
plans, so that learners can reach the learning
goals easily. Teachers should be able to

answer the following questions before
creating a lesson plan.

Is it important for my students to know this?

Will this help my students respond to the
central question in an informed manner?

Once teachers begin to ask themselves these
important questions, then there is much scope
to revise, redraft, replace, and rethink the
content they create. It may be difficult for
teachers to go the whole hog at one go, hence
they can think big but act small. Take baby
steps and create an authentic learning
experience for a few units initially, and then
scale them to cover the entire portion. It is
here that teachers should be oriented with
sufficient training to experiment with it in
the classroom.

There was a carpenter who was trained by a
grandmaster and was known for his
brilliance in creating such fine pieces in
wood. Over time, he realised that though he
was spending the same number of hours his
productivity and creativity was steadily
declining. Deeply worried, he went back to
the grandmaster who heard him patiently and
simply asked him if he had sharpened his tool.

Teachers should be constantly oriented so that
fresh learnings can be received and older ones
can be unlearnt or relearnt. This is the
sharpening of the tool that is required for
teachers. This really sounds sensible, but
teachers should be willing to let go of their
traditional systems of thinking and move
towards bringing in fresh insights to the
classroom. Schools that cater to the
advantaged sections of the society may be
bringing in the required changes to prepare
the students for 21st-century skills, but what



Journal of English Language Teaching, Vol. 63, No. 2, March-April 2021 23

about the innumerable schools that dot the
length and breadth of this country? Educators
should keep themselves abreast of the latest
pedagogical practices and this is where
effective teacher training becomes
imperative. Only when teachers improve their
standards will they be able to bring such
innovations into the classrooms and the
vision presented by the NEP can become a
reality in our country.
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These descriptions may articulate briefly the assumptions of the teachers underlying
the activities/practices reported, or mention very briefly the theoretical
underpinnings. The journal does not expect elaborate discussions of ELT theories;
in fact, it discourages such theoretical discussions in the articles submitted to the
journal for publication.
This means that teachers at any level of education are encouraged to write about
any experience of classroom teaching that has proved to be effective in the classroom.
The focus is on the practitioner and classroom practices.
Submissions to the journal are invited from teachers throughout the year and they
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Teaching Creative Writing in English: Students’ Performance
Assessment as Learning

Anuradha Marwah

ABSTRACT

Indian English drama is often accused of being exclusionary in its impact and addressing
only the select few. I analyse three play presentations by my creative writing students to
argue that the use of English in a play can be a mode of subaltern resistance. I describe
the students as marking their identity in opposition to the adult world, and fostering the
English-speaking community of students through their performances in this extraordinary
time of Covid. I submit that as English is also the language of intellection and the medium
for exchange of ideas among serious-minded students, it was used appropriately against
conventional and regressive forces in these plays.

Keywords: Creative writing, performance assessment, assessment as learning.

“Butcher them (the Indo-Anglian)
playwrights, castrate them, and force them
to write in their native Hindi or Urdu or
whatever languages their fathers and mothers
used to speak.” (Balme, 2011, 344).

Indian English drama has been considered
to be the British colonial legacy, historically,
and theatre practitioners in the language have
been reviled for being complicit in
perpetuating the dominance of the “foreign”
language in the country. The situation has
changed somewhat in the present time, as
English is no longer the language of political
power. However, it continues to be associated
with cultural elitism and social exclusivity.
So, Indian English drama too continues to
be charged with being exclusionary in its
impact and addressing only the select few.

Can the use of English in a play ever be
conceptualised as a mode of subaltern
resistance? In this paper, I analyse three play

scripts created by groups of English Honours
students from Zakir Husain Delhi College,
Delhi University, and presented in my online
Creative Writing classes in April-May 2021
in the form of dramatised readings. I read the
students’ performances in terms of the
functions of performance: “(1) to entertain, (2)
to create beauty, (3) to mark or change identity,
(4) to make or foster community, (5) to heal,
(6) to teach or persuade, and (7) to deal with
the sacred and the demonic” (Schechner, 2013,
46). With special emphasis on (3) and (4), I
describe the students as marking their identity
in opposition to the adult world, and fostering
the English-speaking community of students
through their performances in this
extraordinary time of Covid. I submit that as
English is also the language of intellection and
the medium for exchange of ideas among
serious-minded students, it was used
appropriately against conventional and
regressive forces in these plays.
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Registers of English in Delhi University
Colleges and the Creative Writing Course

On a normal basis, especially when physical
classes were the norm, one did not overhear
too much English spoken among students in
most colleges in Delhi University. Students
interact mainly in Hindustani and
occasionally, when in smaller, more intimate
groups, speak with each other in other
regional languages. English is used mainly
as the formal language of the classroom and
only teachers are addressed in it. Students
pursuing an English Honours course,
especially students coming from exclusive
public schools, however, are exceptions to
this rule. In such cases, conversations in
trendy English or Hinglish (English with a
more than liberal sprinkling of Hindi words
and sentences) serve as markers of the
speakers’ ‘hipness’ among their peers. So the
question of how much code mixing or
switching should be permissible in creative
writing assignments came up soon after the
introduction of the new course. ‘Modes of
Creative Writing – Poetry, Fiction, and
Drama’ posits play scripts and screenplays
as one of the three “fundamental modes” of
creative writing. The course attempts to
introduce students to various kinds of
“conventional as well as contemporary
expressions” in these genres with a view to
“unlocking the writers’ craft”. Unlike other
literature or language courses, the emphasis
is on encouraging students to create original
poems, stories, or scripts that have the
potential of being published or, in the case
of play scripts, of being performed publicly
(Neira Dev, Marwah, and Pal, 2009).

At a workshop on ‘Pedagogy of Creative

Writing’ held on 17 Feb. 2007 in Zakir Husain
Delhi College and led by Professor Valerie
Miner, from the Feminist, Gender, and
Sexuality Studies, English Department,
Clayman Institute, Stanford University,
teachers discussed the issue of language use
with special reference to dramatic sequences.
Some teachers were of the opinion that we
should allow entire scenes to be written in
Hindi-Hindustani, as the spoken language is
an immediate reference for the writing of
dialogue and many subaltern characters would
never use English in real life. Besides, a lot of
popular Indian English plays – especially
comedies that attract younger hip audiences –
are in Hinglish, and even though the usage
may sound shallow and exclusionary, it is an
accepted genre of Indian English theatre. We
carefully went over the pros and cons of
multilingual assignments. Ultimately, it was
pointed out that such submissions would
create a problem of assessment for the teachers
and give an unfair advantage to students who
are conversant in Hindi and Hindustani,
compared to those who are more at home in
other regional languages. The consensus was
to encourage writing of plays mainly in
English with more code-mixing than in fiction
or poetry. This amounted to allowing the use
of Hinglish, although in moderation.

In my classes I encourage the students to
imagine the audiences they are addressing
while creating plays and use the kind of
language that would be most appropriate to
their chosen theme and objectives. In the past
years my students had widely used Hinglish,
and I was fairly certain that this year too,
although the classes were online, I would get
at least a couple of riotous scripts in that
register. I was in for a surprise.
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In the Jungle of Amazon

(Presented by Zeba Naaz, Samiya Ansari,
Khushi Kumari, and Shahnawaaz)

I was taken aback when the first play to be
presented in class, which was entitled ‘In the
Jungle of Amazon’, eschewed the Indian
context altogether. The characters had names
like Marvel, Ben, and Ronaldo, and the play
was set fantastically in the Amazon rainforest.
Later, I discovered that it was adapted from
RL Stine’s novella Deep in the Jungle of
Doom from the ‘Give Yourself Goosebumps’
game series intended for children between
eight to 12 years. The book has a choice of
25 endings, but the team of four students who
had worked on the script had picked one of
the four “good” endings to bring their play
to a happy conclusion. Mini, who
transformed into a beast in the jungle,
becomes human again – but only just – by
consuming the magical fire fruit. The adults
remain out of the reckoning: the teacher is
so shocked by the goings on that she faints,
retaining no memory of the events after she
comes to, and the parents refuse to believe
Mini’s story. The students read the play
energetically, entering the make-believe
world by speaking in faux accents. There was
no effort whatsoever to be ‘natural’ or follow
the rhythm of English as it is actually spoken
in India. It was as though they had regressed
a few years and were reliving their childhood
in provincial English-medium schools where
students are trained to speak as native
speakers of English presumably would.

It was difficult for me to not think of the
second wave of Covid in India in the context
of the story. A lot of young people, including
many of my students, had fallen ill this time

and it was being attributed to the risks they
were taking by their refusing to confine
themselves to the home. Mini’s
transformation into a scary beast during her
sojourn in the jungle and then again into a
human being seemed to be a thinly veiled
metaphor for contracting the dreaded disease
and then being cured miraculously. I asked
myself two questions: Was this collective
regression a reaction to the kind of control
and blame that young people are being
subjected to these days? Were the students
trying to recreate the insular world of English-
medium schools to counteract the attribution
of responsibility for the pandemic in the real-
life multi-lingual world? The evident
enjoyment of the play by the class makes me
think that the answer would be in the
affirmative for both questions.

The Loop

(Presented by Fida Fathima, Sandra Antony
Pullan, Ardra Manoj, and Ansu Merin
Joseph)

The second presentation, entitled ‘The Loop’,
directly took for its subject contemporary
problems facing society. In the introduction
to the play, the students observed, “‘The
Loop’ deals with the present pandemic – the
Covid 19 – and how it is affecting us”
(emphasis mine). The play represented
corrupt politicians, crony capitalism and the
hapless common people in the time of the
pandemic. The most touching moment in the
presentation was the suicide of a young boy.
An image of a listless hand was projected on
screen as the weeping parents read out his
final message to them:

Paa..maa..
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Sorry... I can’t survive in this world of
inequality. I studied hard for a better
tomorrow. That hope pushed me forward.
Now I can’t move a step. Because there is no
way left for my education. This world will
not give me opportunities even if I deserve
it. Then why should I live

With love

Dhruv

It was extremely poignant that it is the young
boy who bears the brunt of a corrupt and
exploitative system that has impoverished
and enervated his parents. The team’s
decision to stick to standard English while
representing characters who would have
normally conversed with each other in a
regional language seemed to be highly
appropriate, especially at this emotional
moment. There were no local details to
situate the play in a particular part of the
country or deflect the attention of the viewer
to any specific real-life event. The use of
standard English and expunging of all local
colour or detail from the situation made it
appear like a pronouncement on the pan-
Indian state of affairs. The play came out as
a searing criticism of the country from the
perspective of the youth with all their
idealism.

The Social Construct

(Presented by Shiva Sagar, Lopamudra
Tamuli, Nitesh Banjara, Navas Shareef,
Ansha Pradhan, Dawa Tashi, and Farooq
Choudhary)

The final play to be presented, ‘The Social
Construct’, brilliantly brought out limitations
of upper middle-class parents when

confronted by their articulate and socially
committed daughter. In this play, the language
of liberal education that has made the young
woman question conventional values clashes
effectively with the language of conformism
used by her parents.

Mrs Sharma tries to force her daughter Nidhi
to appear “feminine”, use make-up and dress
attractively like other girls. Nidhi brings up
the very different kind of expectations that
her parents have from “dada” (her older
brother):

Nidhi: but if some men want to do the same.
Let’s talk about dada only. If tomorrow he
comes back from the US and tells you that
he would like to wear lipstick and some nail
paint then would you let him?

Mrs Sharma: Why even think of situations
that are never going to happen? And besides,
your dada is an epitome of a perfect male.
Have you seen his biceps? Not just the young
girls, even the ladies from our apple pie club
enquired about him when he came back home
for the last vacation. Had such a hard but
glorious time declining all those marriage
proposals that came our way. But that idiot
rejected them all! Oh, almighty am I not to
have some peace before I die!

Nidhi: Okay Mom great then. I am going to
the gym from tomorrow onwards too then. If
dada’s biceps can bring you so much elation
then why should I not try lifting some kilos,
right?

Mr Sharma: HAHAHAHAHAHAH

Mrs Sharma: What are you laughing at ha?
Does she think whatever I am saying is a
joke?
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Nidhi: no mama. nooo. I take you very
seriously and in all my seriousness I would
like to warn you that your idea of beauty is
gendered! Because you can neither tolerate
me growing biceps nor can you imagine dada
putting on some makeup with those perfect
biceps!

For the life of her, Mrs Sharma cannot see
how her ideas echo the dominant ideology
of gender. For her, it is “natural” for women
and men to be different and for the lower
caste, poor people to have criminal
tendencies as she goes on to proclaim later
in the play. The phrase “social construct”
sounds like a foreign language to her. Her
lack of higher education is underlined in the
play, but as an upper middle class, higher
caste woman, and a parent, she exercises
restrictive control over her daughter. Nidhi’s
extensive vocabulary is her only weapon and
she wields it deftly: scoffing at her
“Intermediate-pass” mother and appealing to
her good-natured but highly conventional
father. Even though she fails to persuade her
parents, the audience is convinced of the
falsities of their views and is completely won
over to her side by the end of the play.

This was the only play where an effort had
been made to write dialogue naturally or in
the kind of English that is actually spoken
by members of the upper middle classes and
in institutions of higher education. It is
thereby noteworthy that Nidhi uses no
Hinglish whatsoever. I would submit that this
was done to highlight her earnestness and
social commitment and steer the character
clear from any hint of flippancy. Nidhi is
contrasted with the young girls who her
mother is holding out as exemplars, and who

have presumably bought into the social
construct of femininity. Nidhi uses the
English of the classroom to challenge this
conventional and elitist point of view.

The Learning from the Performances

What struck me most about the collective
exercises done by my students was their
adherence to mainly standard English; their
occasional assumption of Anglicised accents
while presenting the play; and a complete
absence of any kind of code-switching or
code-mixing that past experience would have
led me to expect. I relate this earnest use of
English to the extraordinary situation that we
are facing. At a time when the students’
identity as autonomous adults is severely
compromised due to the pandemic situation
that keeps them confined to the home,
performances in English may have provided
the opportunity for escape from family and
societal pressures, as well as worked as a safe
space to critique the conventional adult
world. This was also indicated by the stories
of the three plays that represented youthful
worlds at odds with adult worlds.

Dramatic performances in English are often
dismissed as activities involving only
privileged sections of society. However, the
position of English as the language of higher
education and intellection in Indian society
renders such assertions simplistic. The
potential of English to challenge conformism,
and even corruption, becomes especially
evident when it is pitted against entrenched
injustices. In the three play presentations
described above, competence in the language
and its creative use empowers the
marginalised youth by providing an escape
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from an unbearable situation into fantasy; by
providing the vantage point to critique
corruption in political circles; and finally, by
enabling them to assert the doctrine of
universal human rights. The group of children
enjoying a forbidden adventure in the jungle,
the boy whose hopes of higher education have
been dashed due to Covid, and the girl who
wants to dress sensibly and work for the
under-privileged, are characters that arise
from liberal and progressive ideas and were
performed appropriately in standard English,
the language of higher education in the
country.

It also needs to be emphasised that
performance is by itself a very effective mode
of social communication. The students of
creative writing deployed it through these
characters to inscribe their desire for a free
and equal society at a time of crises when
our systems have revealed themselves to be
particularly feudal and iniquitous. They
reaffirmed the students’ community by
meeting in groups and airing their views to
their peers who could be relied upon to
empathise with their value system. Their use

of the register of English that they share as
students of English Honours can thus be seen
as a rightful claim for space in a system bent
on squeezing out youthful desire and
idealism.

References

Balme, Christopher, 2011. ‘Indian Drama in
English: Transcreation and the Indigenous
Performance Tradition’. In Modern Indian
Theatre: A Reader edited by Nandi Bhatia,
344-363. New Delhi: OUP.

Neira Dev, Anjana, Anuradha Marwah, Swati
Pal, 2009. Creative Writing: A Beginner’s
Manual. BA Programme Committee, Delhi
University: Pearson Longman.

Schechner, Richard, 2013. Performance
Studies: An Introduction. New York:
Routledge.

Anuradha Marwah, Ph.D., Zakir Husain
Delhi College, Delhi University.

Email: marwah.anuradha@gmail.com

LETTERS TO THE EDITOR
Members of ELTAI who read the contributions to the journal are free to
give their views on the contents of the articles/papers published here.
The letters should reach the Editor (neerudlitt88@gmail.com)
or ELTAI (eltai_india@yahoo.co.in / indiaeltai@gmail.com) within a month
from the date of receipt of the journal.



30 Journal of English Language Teaching, Vol. 63, No. 2, March-April 2021

‘The Missing Ingredient’: Vocabulary Enhancement through
Activities

Sushyni Kothuri and R Nageswari

ABSTRACT

The study investigates a method of enhancing the vocabulary of hotel management using
English-to-Tamil background learners who study English as a second language at private
institutes in Vellore, India. The rationale for doing this study is that students who learn
all subjects in their mother tongue find difficulty when they learn the same subjects in
English. Consequently, they fail to understand and comprehend terms related to their
subject. The activities to teach the vocabulary of hotel management in English is expected
to enhance students’ skills, such as implementing vocabulary in reading, writing, and
speaking. The results of data analysis have shown a positive outcome of the study by
helping students to comprehend English and understand the vocabulary of the lesson
correctly.

Keywords: Vocabulary, Vocabulary Activities, English Skills, English as Second Language,
ESL Learners, Hospital and Hotel Management.

Introduction

Everyone likes ‘Dosa’, but one should know
the ingredients and method of preparation to
enjoy its deliciousness. It is the language
teachers’ responsibility to provide the
students with different ingredients required
to speak English well. And vocabulary is one
of the main ingredients. This article focuses
especially on vocabulary activities that are
required for students to learn, remember, and
implement in everyday life.

Vocabulary is imperative to language and
extremely important to the language learners.
Vocabulary expertise is the simplest one of
the additives of language mastering, like
other skills. Vocabulary permits language to
flow effectively.

Researchers are unanimous regarding the
significance of words in a language. Any
human activity that entails language, whether
complicated or straightforward, requires
words. A lack of vocabulary can also bring
about an inefficient communique and might
supply upward thrust to a false impression.
There is no factor to discard the significance
of proper vocabulary knowledge. In
accordance with the view of Stern (1983), a
scientific understanding of lexis is strongly
felt in language pedagogy.

While we talk about gaining knowledge of a
language, the assignment of getting to know
the expertise of its words and their meaning
comes first. Lexical competence of a learner
is taken into consideration as the heart of
communicative competence. Laufer (1986)
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says, “No language acquisition, whether first,
second or foreign child or person can take
location without the purchase of lexis (69)”.
The importance of vocabulary in second
language (L2) learning is often highlighted,
saying that it is more important than the other
components of language. McCarthy (1990)
says that irrespective of how accurately the
learners learn grammar, regardless of how
successfully the sounds of L2 are mastered,
without words to express a wide range of
meanings, communication in L2 cannot
happen in a meaningful way.

The hassle of vocabulary learning in L2 or
foreign language (FL) learning is mentioned
broadly in contemporary literature. Fox
(1987:308) has found that learning a new
word is very difficult in the case of a foreign
language. Further, (Kelly, 1986) creating a
new word with conjunctions, with its
meaning intact, is one of the most significant
problems faced by FL learners. It has been
found that the L2 learners’ vocabulary
troubles are deeply rooted; these troubles
usually continue to be a hurdle, but they are
cautiously controlled by teaching. Even
though the newcomers attain success in
learning L2 vocabulary after cautious
teaching, such learning is not “time-
efficient”, i.e., it takes a long time to learn a
small variety of items (Laurie, 1983:363).

Vocabulary is the knowledge of words and
word meanings. This knowledge helps in the
understanding of texts, expression of self, and
description of perceptions. The knowledge
of the lexicon of a language systematises the
mental vocabulary in a speaker’s mind.
Vocabulary may be organised according to
the content-specific words, generalised

academic words, and so on. Vocabulary
instruction must be included in all the stages
to increase the academic literacy level of
students. According to Wilkins (1972),
without grammar very little can be conveyed;
without vocabulary, nothing can be conveyed.
Vocabulary has to be taught to train the
learners to use words with appropriateness
and precision for effective communication.

It has been stressed that lexical knowledge
is one of the indicators of one’s overall
knowledge of the language. Anderson and
Freebody (1981), referred to by Mirhassani
and Toosi (2000), insist that vocabulary
knowledge is an excellent predictor of
general language ability. Research evidence
has demonstrated that there is a very “strong
and positive relationship between overall
proficiency and vocabulary test score” (Fan.
2001:83) in the performance of L2 learners
of English. A large vocabulary size is
assumed to have a positive contribution to
learners’ comprehension skill development
(McCarthy, 1984). So, it is understood that
vocabulary knowledge has an essential role
to play in the acquisition of L2 proficiency.

Review of Literature

Teaching vocabulary plays a crucial role in
ELT, as lexis is the core or heart of language
(Lewis 1993, p.89). As students develop
fluency in English, it is significant to develop
personal vocabulary learning strategies to
acquire productive vocabulary knowledge.
Though the students instinctively recognise
the importance of vocabulary in their
language learning and they “carry around
dictionaries and not grammar books”
(Schmitt 1997:4), there is a gap in acquiring
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apt vocabulary learning strategy. The learners
frequently use 80% of vocabulary
(headwords) from the provided texts (Nation,
1997).

Bright and Mc Greger (1970) proposed a
theory for teaching English as a second
language, where the teacher has to be the role
model for the extensive reading done by the
students. Meara (2009) has put forth the idea
that though they may know the word and use
it in a sentence correctly, they may be
incapable of responding correctly to the word.
Richards and Renandya (2002) insist that
extensive reading helps to develop right and
general vocabulary. Baker et al. (2003)
suggested that learners, while learning new
words, must move from association with one
narrow meaning or content of a word, to
comprehension in much broader and deeper
ways.

Vocabulary lies at the heart of content
learning as it serves as a proxy for students’
understanding of concepts. Vocabulary is a
significant predictor of overall reading
comprehension (Baumann, et al., 2003) and
student performance (Stahl and Fairbanks,
1986). When readers know a lot of words,
they can read more complex texts. When
writers know words, they can compose
sophisticated documents. Listening,
speaking, reading, and writing are grounded
in the formulation and understanding of
written and verbal messages. Without
meaning, words and phrases are nothing more
than a nonsensical string of sounds or letters.

There are several important features that we
need to keep in mind to give effective
vocabulary instruction and the different
implications for teaching vocabulary in the

content areas. In their efforts to demonstrate
the complex nature of word knowledge,
students encounter many content words in
mathematics, science, and social studies.
They may have different meanings,
depending upon the content areas, which
could confuse the learners, especially the
students of other languages.

Most of the English language teachers and
materials developers would now agree that
vocabulary is an essential part of every
language programme; learners themselves
often acknowledge its importance and
indicate that vocabulary acquisition is the
most troublesome aspect of learning English
(Meara, 1980). In many ESL settings, at the
lower secondary and higher secondary level,
English classes traditionally focus on
teaching grammatical structure, at the
expense of dedicated vocabulary instruction.
Unless students attempt to communicate with
colleagues in class or in any job context, they
realise that “their vocabulary is inadequate”
(Feeny, 1976:485).

Compared to children, adolescents and adults
make faster progress (Snow and Hoefnaget
Hoble, 1978) in learning a new language.
Nevertheless, their ultimate attainment is not
high. Some researchers proved that
elementary school students are capable of
learning modern language because of their
imaginative capacity and playful spirit.

The vocabulary growth of children is very
fast, and there is continuous growth during
the pre-school and early school years.
Zimmerman (1997) claims that “the teaching
and learning of vocabulary have been
undervalued in the field of second language
acquisition (SLA) throughout its varying
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stages and up to the present day”. Richards
(1976) was among those to alert us to the
fact that vocabulary is typically neglected in
foreign or second language instruction.

Vocabulary knowledge had long been
recognised as central to language acquisition
and use (Alderson, 2000; Schmitt 2000 and
Nation, 1997). Within reading
comprehension, (in both L1 and L2)
vocabulary has been found to be more
strongly related than all other components of
reading (Laufer, 1997). As for grammar
acquisition, knowing the words in a text or
conversation is said to enable learners to
understand the meaning of the discourse,
which in turn allows the grammatical
pattering to become more transparent (Ellis,
1994). The multiple benefits of vocabulary
knowledge have in turn contributed to various
interpretations as to what is meant by
knowing a word. Among them, Read (1989),
Wesche et.al (1996), and Qian (1999)
reported that breadth, depth, and reading
comprehension were highly correlated;
Staehr (2009) found a positive linear
relationship between breadth and listening
comprehension. In production tasks, direct
correlations were seen between breadth and
output for writers (Laufer and Nation, 1995)
and speakers (Ovtcharov et al., 2006).

In view of the importance of vocabulary, Hunt
and Beglar (2005) presented a framework for
developing vocabulary in EFL settings, which
included tasks that developed both
vocabulary breadth and depth. Vocabulary
breadth refers to the number of vocabulary
items known by an individual. Knowing an
item means more than knowing its meaning
(concepts, referents, associations), but also

its form (spelling, pronunciation, word parts),
and use (functions, collocations, constraints)
(Nation, 2001). Thus, depth of vocabulary
deals not only with meaning, but also with
morphology, phonology, syntax,
sociolinguistic aspects, differences between
written and spoken uses, and strategies for
approaching unknown words.

As a teacher of content, vocabulary is
important, because much of learning in the
content area involves reading textbooks and
other materials that we use in the classroom.
Ultimately, if a student faces difficulty in
vocabulary, they feel difficulty in
comprehension as well. Hence, it they face a
hard time learning the content. Some
researchers have come up with a framework
to help teachers in important vocabulary
teaching, because all the words in the text
cannot be taught. The most important thing
to do when selecting vocabulary is to keep
instructional goals and the purpose of the
assignment in mind.

Participants

It has been found that in spite of the exposure
to academic discourse in the form of printed
materials, lectures, discussions, and so on that
cover a wide array of subjects, the importance
given to vocabulary learning is comparatively
scant. Mostly the students are exposed to
learning vocabulary through incidental
learning, which does not cater adequately to
learning the vocabulary required for their
discipline of study. It is also observed that
lessons were paraphrased and the difficult
words were explained in the regional
language. The following problems, found
through preliminary research, were faced by
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the students of the hotel management course.

l The learners did not have specific
vocabulary knowledge to comprehend the
prescribed syllabus.

l The learners were not given appropriate
language input that was required for
vocabulary acquisition.

The lack of exposure to English vocabulary
related to the content was the main factor that
led to this research. Such a lack had a negative
effect on their written, spoken, and reading
performances. Consequently, they became
low-achievers, and at times, they even faced
academic failure. Therefore, to address these
problems faced by the learners in their
academic career, the present study was
undertaken to teach content vocabulary.

The targeted group was the pre-final year
hotel management students from the colleges
of the Vellore district. Most of the learners
were first-generation learners. All 120 were
selected based on the convenient sampling
method.

Classes were conducted twice a week and an
introduction to the activity was given at the
beginning of the class. Time was also spent
ensuring that the learners understood the
activity.

Activities

Activity1: Fun with Cards

Objective

o To impart the vocabulary related to food
and beverages.

o To teach the learners to learn vocabulary

from the context.

Procedure

Cards preparation: Take 26 cards out of a
pack. Divide the cards into two sets. Set A
(e&) for the words and Set B (f&) for the
meaning of the word. Paste a blank paper at
the back of the card. Write the words and
meanings on each card.

Step 1: Shuffle the cards.

Step 2: Distribute the cards.

Step 3: Call out any one number (4H)

at random.

Step 4: Student who gets 4D  matches

with 4H  .

Step 5: Therefore, both the students need to
stand up and read the word and meaning.

Step 6: Class repeats after them.

Step 7: Collect the cards.

Step 8: Give a few minutes for the students
to recall the words they learnt.

Expected Outcome

Students will be able to learn a minimum of
26 words in one class. This activity not only
helps them learn words quickly, but also
enables them to remember those words.
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Activity2: Yummylicious

Objective

o To encourage the students to use
appropriate nouns, verbs, and adjectives
related to cooking, throughout the activity.

Procedure

Step 1: Distribute Cadbury’s gems to the
students.

Step 2: Write the colours and category on the
board.

(Example: red gem = desserts, blue gem =
spicy food, pink gem = sweets)

Step 3: The students should describe the

recipe of their favourite dessert based on the
colour of the gem they get.

Expected Outcome

Students will have hands-on experience in
explaining their recipe. They will use
adverbial clauses, such as ‘as soon as’ and
‘until’ to link their action of cooking. Students
learn to use adjectives like ‘chilled’,
‘crunchy’, ‘sizzling’, and so on.

The rubric was adapted from the AECLIL
project (Assessment and Evaluation in CLIL)
to track the content vocabulary development
of the students. The researcher followed the
same rubrics to assess the improvement of
the learners at each stage.

Table 1: Description of an Assessment Scale for Vocabulary

Points Description

5 Excellent The student demonstrates a complete and thorough
knowledge of the subject.

4 Good The student demonstrates complete knowledge of the
subject. Students use the specific vocabulary correctly
and appropriately.

3 Satisfactory The student demonstrates essential knowledge of the
subject. A student uses most of the specific vocabulary
correctly.

2 Almost satisfactory The student demonstrates insufficient background
knowledge and uses the specific vocabulary
incorrectly.

1 Unsatisfactory The student demonstrates no knowledge of the subject
or the targeted specific vocabulary.

Results and Discussions

The data were collected through a series of
tests. The first test was the pre-test, which
was conducted before the experiment. The

second test was the mid-test. The final test
was the post-test, which was conducted to
analyse the overall effectiveness of the
activities.
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The post-test consisted of questions related
to content vocabulary and was quantified to
20 marks. Students of the experimental as
well as the control groups took part in the
test. The post-test included multiple-choice
questions and filling in the blanks. The results
of the pre-test and post-test were compared
and analysed using paired sample t-test.

Mean Std.
Devication

Sig.
(2-tailed)

Experiment
post-test and

control post-test

9.0333 1.8223 .000

Table 2: Paired Sample t-test Values of
Post-test – Experimental Group and

Control Group

test. Table 2 shows the analysis of the post-
test values of the control and experimental
group. The mean value of the experimental
group’s post-test and the control group’s post-
test was 9. The effectiveness of the activities
was witnessed on comparing the scores of
the post-test performance of the control group
and the experimental group.

Table 3: Pre-test and Post-test Values of
the Experimental Group

The signified value below .005 indicated the
efficiency of the activities used in this study.
The experimental group post-test values are
comparatively higher than that of a pre-test.
As a result, facilitating the content vocabulary
using activities was found to be more effective.

Mean Std.
Devication

Sig.
(2-tailed)

Experiment pre-
test and experi-
mental post-test

-8.9833 1.1273 .000

According to the analysis of responses, the
signified p-value was less than 0.05. The p-
value attained implied a significant difference
between the experimental and group’s post-

Fig. 1: Pre-test and Post-test Scores of the Control Group

Both the pie charts showed that the scores of the students ranges from point 1 to point 3. The
students who obtained 1 point are fewer in the post-test. Students who obtained 2 points are
high in the post-test than in the pre-test. The results of the experimental group’s post-test
provide concrete evidence on the content vocabulary development of the target group.

Pre-testE Post-testE
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Pre-testE Post-testE

Fig. 2: Pre- and Post-test Marks of the Experimental Group

Both the pie charts in Fig. 2 show the percentage of points obtained by the experimental
group in the pre- and post-tests. The pre-test points lie between 1 and 3, whereas the post-test
points lie between 3 and 5. The values show a large difference between both the tests. The
students’ low performance in the pre-test is due to a lack of word knowledge. The vocabulary
activities helped, and their post-test performance was significant. Most of the students gained
more than 4 points in the post-test.

Fig. 3: Post-test Marks of the Control Group and the Experimental Group

The scores of the control group post-test values were abysmal when compared to the
performance of the experimental group post-test values. There was a considerable difference
between the scores concerning the range of marks. This vast difference might be the result of
the right approach, which provided an appropriate learning environment, exposure, and
motivation. Teaching techniques and methods need to be updated with new approaches and
activities, based on the needs of the students.
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Conclusion

Sometimes we may run out of words and
struggle to remember the words for fluent
conversation. The activities implemented in
this study have shown rapid results. The
proposed activities can enhance the
vocabulary of students.
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Conducting conferences and seminars in the
academic world is a common, everyday affair.
Most of these proceedings are often forgotten,
and the participants return home with a piece
of precious paper to submit it to their
institutions for an additional API score. Do
such conferences serve their real purpose?
This is not a question to answer, but a
problem to reflect on and find out what is
wrong with our academics.

Most conferences fail to have follow-up
programmes.  Far worse, even teacher
education workshops do not plan for a
sustained follow-up programme and this has
resulted in wasting our resources and
irretrievable man-hours. Under such
circumstances, when we find instances of
recording the proceedings and passing them
on to posterity in book form is a worthy
example to follow.  The book under review
is one such instance.

The editors are serious-minded academics
who have planned this book with care and
the review will dwell on some aspects of the
book.

A four-day International Conference was
organised by the School of Distance
Education, University of Kerala in November
2019.  The participants were given adequate
guidelines to prepare and present their papers
based on the seminal research conducted by
Kumaravadivelu on Post-Method Era.
Kumaravadivelu has suggested ten Macro

strategies.  These strategies have been
designed to promote learning (rightly called
“learning-centered strategies”).  Before
arriving at these strategies, Kumaravadivelu
delineates the theoretical framework for
using them.  The present conference looks at
the implications of such research in four
broad areas:

a. Challenges to Language Learning in India
in the Post-Method Era;

b. Pedagogy in the Post-Method Era;

c. Communicative Approaches in the Digital
Age; and

d. Educators in the Post-Method Era.

When we look at these sections, one may find
the third section as an odd member.  Whether
this is true or not, I leave it to you to decide
at the end of this review.

Let me begin with the organisation of the
book.  The book has twenty-eight papers
(chosen from many more that were presented
in the conference) and shared among the four
sections mentioned above.  The first section
has eight papers, the second and the third
have seven papers each, while the last section
has six papers in it.

The book begins with a brief introduction by
the senior editor which provides the context
for publishing this volume.  This is followed
by a brief but an erudite note from Dr. Kevin
Balchin of Canterbury Christ Church

BOOK REVIEW

Lal, C A., and Neeraja R (Eds.). (2021). Teaching English in the Post-Method Era:
Challenges, Possibilities and Solutions. Bodhi Tree Books and Publications: Trivandrum
(pages 190). ISBN: 9788194563235.

S Mohanraj
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University, the UK.  In his short note, Dr.
Balchin tells us how several methods have
come into practice, each claiming itself to be
the ‘best’.  Scholars around the world have
questioned such claims and it was
Kumaravadivelu who suggested that the time
has come when we need to look beyond
methods. He postulates three principles which
have been summarized succinctly by Dr.
Balchin: “ . . . how we might move ‘towards a
Post method pedagogy’, based around three
pedagogic parameters: particularity –
emphasizing that pedagogy must be sensitive
to the local context; practicality –
encouraging teachers to put their own theories
into practice; and possibility – tapping into
the socio-political consciousness that students
bring to the classroom and its potential as a
catalyst for identity formation and social
transformation.  These parameters, together,
point towards an enhanced decision-making
role for teachers.”  This makes for a good
beginning to read the book.

The first section discusses the language
learning and teaching situation in India. This
has always been a challenging task for we
have learners with varied backgrounds,
teachers with differing levels of competence,
and the facilities available in schools forming
a cline from almost non-existent facilities to
rich schools with all gadgets in place for the
asking. Eight papers in this section look at
some of the problems and these can be listed
as follows: teaching tribal children
(marginalized sections of the society),
teaching students with weak competence
(switching over from mother-tongue medium
instruction to English medium instruction);
frequent changes in curriculum; societal
influences on learning English; and
mandating the use of technology without

providing adequate training.  It is difficult to
look at each paper individually and comment
on its content. (In fact, all the papers have
undergone such scrutiny, and that is not the
job of a reviewer.) I shall look at one paper
in detail to give you an idea of the care that
has gone in selecting the papers for their
quality.

The paper I have chosen for the purpose is
‘Difficulties of English Language Learners
in Transition from School to College: A
study’.  There is a need to provide a bit of
background information here.  We are used
to playing the blame game – the primary
teacher blames the parents for sending the
children to school without adequate
preparation, the high school teacher blames
the primary teacher and the college teacher
blames the school teacher.  It is wiser to ask
the question, ‘What can I do with the raw
material I have on hand?’  The two authors,
Jeya Gowri and Ilankumaran, have asked
themselves this question and the resultant
research has thrown open several possibilities
to help learners cope with the transition.
Transition is a natural phase in everyone’s
life.  This could be easy or traumatic. Given
the sharp rural-urban divide, the transition is
often difficult to cope with.

The problems of the students in learning
language (especially English) during this
transition phase are looked at from four
different perspectives – physical,
psychological, pathological, and incidental.
The first of the three are more crucial than
the last one.  The problems arise because the
learners are not trained to cope with these
problems.  A sympathetic teacher would need
to help the learners. In a mixed class, a learner
with weaker competence tends to be ignored;
this could affect the self-esteem of the learner.
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Can a teacher become a counsellor?  The
tertiary learner is no longer a child; the learner
is either a teen or a young adult.  Can the
teachers continue to treat the learners as
children?   College classes tend to be larger
than school classes.  This accounts for a
greater mixed ability class, with students
exhibiting different styles and strategies of
learning.  The teacher is likely to be
‘monotheistic’.  Can the teacher modify the
teaching strategies to cater to mixed classes?
In reviewing the paper, I have posted a set of
questions.  Each question deserves a major
case study and multiple solutions.  The two
young scholars have attempted to provide
answers to most of my questions in this
article.  The rest of the articles problematize
a pedagogic issue and attempt an answer.  The
answer is not final, it is subject to scrutiny,
and it needs to change with change in the
situation.  This is a caution one gets from
time to time while reading the book.

The second section has seven papers in it and
the major focus is on pedagogy.  Pedagogy
has existed for long – we have reflected on
past practices and garnered its principles
recently.  The aim of all pedagogy is to help
a learner discover knowledge.  The success
of such an exercise is seen in the learner being
able to cope with life and its oddities.  The
seven papers take a close look at some of the
innovative classroom practices and suggest
some practical tips to a teacher to transact
the teaching process successfully.  Just as in
the previous section, I will choose one paper
to comment on, and leave the rest for you to
read.

The paper I have chosen is ‘Alienating the
Boundaries of a Traditional Classroom:  A
Study of the Adaptation of a Multi-Relational

Method’.  The two young scholars, Ashish
Mathai and Jesna Jose, have substantiated the
need to go beyond methods at the beginning
of the paper.  The stiff competition that exists
between and among the methods to prove
their superiority is futile.  Is there a way out?
Can we allow the learners to interact with
each other and discover knowledge for
themselves?  This forms the basic premise
on which the paper is built.  What does it
entail to make students interact with each
other?  What activities can be designed for
this purpose? How to make the learners aware
of the source of knowledge rather than
handholding them to knowledge? These
questions remind us of the well-known
Chinese proverb – ‘Give a man a fish, you
have fed him for a day; teach him fishing,
you have fed him for life.’  This is not an
altruistic statement, it is a statement that
should make us reflect, and so does the
article.

The conference was held in November 2019
and before the book was published, there was
a major shift in the lifestyles of people
around.  The pandemic had tamed the world
to stay indoors and by force adopt the
technology mode of delivery. The third
section which has a focus on practices
adopted by Communicative Language
Teaching discusses how closely CLT is
connected with proper use of technology.  The
seven papers in this section cover a wide
range of topics from social media platforms,
to using films, graphic narratives, games and
activities and collaborative learning.

I shall look at ‘Testing/Texting Ur Patienz’:
Teenage English in the Digital Era’.
Honestly, I was attracted to this paper by its
title – the way it is conceived is attractive
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and so is its development.  Here is a brief
reflective summary.  That the world is
changing fast is a well-known fact.  It is
equally true that the youngsters adapt
themselves to the changes much better than
the elderly people.  The teachers belong to
the second group and are perhaps envious of
the former. Hence they often look down upon
innovations – we call this ‘the generation
gap’.  This exists in our classrooms and is
there ways by which we can make our
teachers a little more tolerant.  The language
of texting need not be taboo. (Crystal admits
this as an evolutionary process.)  It
communicates, but there are certain limits
beyond which it cannot be accepted.  Is it
possible for a teacher to grow ‘younger’ and
try to decipher the language of the teens?
This is an important question that the paper
answers and in a very interesting and subtle
manner.  Each paper in this section brings
into light an innovation that a conservative
will snigger at.  Is this a move away from the
methods?  Does this section fit into a book
with Post-Method Era framework?  This was
a question I asked at the beginning; you get
the answer now.

The last section of the book is addressed to
teacher educators.  Teacher educators are the
biggest hurdle in introducing changes.  Can
we change them – the teacher educators?  The
six papers in this section discuss how teachers
can be made responsible for the work they
do.  This ties up with the modern concept of
Continuing Professional Development
(CPD) in asking the teacher to recede from
the platform and allow space for the learner
to perform.  The various roles a teacher can
play (remember Tony Wright’s book – Roles
of Teachers and Learners), and the value of
reflection in teaching, form the themes of

different papers.  (The fifth paper in this
section which discusses MOOC strategies
should rightly belong to the third section, but
this should not matter.)

I shall briefly look at one paper ‘Anxiety in
Learning Language: The Teacher’s Role in
Reducing it’.  Anxiety is a common feature
among learners and the levels of anxiety vary
from time to time – the first day of the school
to the last day of assessment (examination)
the degrees of anxiety a learner experiences
are detrimental to the entire learning process.
A teacher needs to adapt the role of a parent/
counsellor and help the learner overcome
anxiety.  What are some of the strategies best
suited for such work? Does it affect our
teaching time? In responding to these
questions, the authors (three scholars) discuss
the causes of anxiety, types of anxiety and
the roles the teachers can play.  The entire
article reads like a good narrative (not an
expository essay) and that carries the day for
them.  The rest of the articles in this section
are equally interesting.

What makes a book worthy of reading?  A
book should stand the test of time i.e. one
should feel like re-reading it.  It should find
a pride of place in your library.  You should
stretch your hands to grab it when you are in
doubt.  If these purposes are served, a book
is worth its name and weight in gold.  The
book under review has all these qualities and
I warmly recommend it to all colleges of
education. I also congratulate the editors for
thoughtfully putting the papers together and
bringing them to light.

Dr. S Mohanraj, ELTAI, Hyderabad;
(Formerly) Professor, English and Foreign
Languages University (EFLU), Hyderabad.

Email: mohanrajsathuvalli@gmail.com
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I read this book first at Pilakhbar, a village
near Madhubani in Bihar over 50 years ago.
I was an undergraduate student then, studying
for honours in English Literature at a college
in Darbhanga. I enjoyed my time at Pilakhbar
and spent several vacations there, reading my
own and borrowed books. I read also from
the collection of Mr. Jha, a cousin of my
sister’s husband, Pt Shivanandan Jha. This
collection had a copy of How to Win Friends
and Influence People.

I liked the way this 200-page book is
organized, containing short, interesting and
relevant anecdotes in simple, almost Biblical,
English,  from the lives of the big and the not-
so-big. I could not have read all their
biographies, but here I learnt how Lincoln
(mentioned on Pp. 29, 94 & 180) packed his
notes and letters with power, and how a
woman served hay to her unappreciative sons
and husband. These stories not just gave me
words in context; they also taught me some
English. More importantly, they taught me
that difficult though the path might be, there
always was a way out.

The editor of the present edition rightly calls
it, “grandfather of all people’s skill books”.
No wonder it has sold millions of copies and
has been translated into most major languages
of the world. A 15-page bio-section on the
life of Dale Carnegie (DC) says he began his
working life as a door-to-door salesperson.
In India, we call them “hawkers”. But

because of his ability to tell stories, and help
even ordinary people see the power of good
word, DC became the most sought after
speaker of his time. His seminar halls used
to be packed to capacity with already
successful professionals eager to do still
better. By helping people develop their latent
possibilities, DC created, as Prof William
James of Harvard (p.14) says, “a revolution
in adult education”.

The book is organized into four parts and
each part has an overall theme whose sub-
themes are illustrated in several sections with
stories and anecdotes from lives, mostly, of
contemporaries. One section, for example, is
called why you should not “kick over the
beehive if you want to gather honey”; another
section presents “the big secret of dealing
with people”. Each section ends with a
mantra, a principle, coming out of that
section. We have principles such as follows:

o Don’t criticize, condemn or complain.

o Give honest and sincere appreciation.

o God has created none without something
worth appreciating.

o A man without a smiling face must not
open a shop.  

o The best way to win an argument is never
to start it.

The book is neither didactic nor boring. It
retains the tone of a fireside chat throughout,

BOOK REVIEW

Carnegie, Dale (1936). How to Win Friends and Influence People. (Ed.) Lowell Thomas,
First Published in 1937;  e-book version  by Cornerstone Publishing, 2005, Pp. 213.

Shreesh Chaudhary
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and making the point in question,
occasionally quoting verses, such as the
following:

Here lies the body of William Jay

Who died maintaining his right of way

He was right, dead right, as he sped along

But he’s just as dead as if he were wrong.
(p.114)

Here DC suggests that insisting on your right
is not always the best way to move on.

Though I was a slow reader, I finished the
book quickly. For a rural boy in teens,
growing up in a regimenting culture, where
reprimand was routine and rewards were rare,
it was a great education. I learnt why Lincoln
and Rockfeller were different from the lot I
saw all around me.

By the time I came to college, I had become
a vain and quarrelsome person, hating and
hated by most around me. But after this book,
I got into fewer quarrels. I began becoming
popular among friends and relatives. At one
point of time, I was the most sought after
attendant on patients from our large extended
family undergoing treatment at Darbhanga
Medical College Hospital. I wrote both my

Honours and Master’s degree examinations
from bedside in the DMCH, under the
appreciative eyes of those charming all white-
clad Malayalam- and English- speaking
pretty nurses.  

I have read the book several times, and have
enjoyed it each time. I am reading it once
again,   preparing to train some middle-level
managers of an English and Mathematics
teaching company in Chennai run by a
graduate of IIT Madras.  I have advised the
trainees to read this book again and to share
their opinions at our fortnightly get-togethers.

It is possible that you have already read this
book. But you might consider looking it up
once again. For all of us, who have families,
colleagues, and ambition, this book should
be compulsory reading. It improves your
relationship with all.  More importantly, it
improves your happiness index.

That I am not in prison for unsuccessful
attempts at murder or suicide is in part due
also to this book! But I may be overrating it!
And you sure know better!!

Dr. Shreesh Chaudhary, (Prof (Retd.),
DHSS, IIT Madras); Faculty, GLA Health &
Learning Centre, Pindaruch 847 306.

Email: shreeshchaudhary@gmail.com
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Objective : To enable readers to locate the main idea/concept and the related key words
from the text of their reading to build a summary statement and to draw a
graphic organiser for retention.

Participation : Individual/group
Material : https://techcrunch.com/2019/11/07/elon-musk-says-building-the-first-

sustainable-city-on-mars-will-take-1000-starships-and-20-years/ Elon Musk
says building the first sustainable city on Mars will take 1,000 Starships and 20
years.

Preparation : While reading, the focus is to be on the key ideas/concepts and the key
words for a  thorough understanding. Index card(s) are required to summarize
and to decide on an appropriate graphic organiser among the several formats
to present the related ideas.

Procedure:
o While reading any text, the first thing to do is to zero in on the key concept/idea as and

when it appears. (A text may contain more than one idea.)
o Based on the key idea and the related points, a crisp summary statement should be written

on one side of an index card. It should just be one statement including all the details. As
summarizing is a demanding task, one should keep on refining the statement until it is
all- inclusive and reads well.

o Once the summary statement is made, it has to be presented in a visual form on the other
side of the card. [See the sample given at the end.]

o Supposing the text is brief, the process ends here, but for a lengthy text, the process has to
restart. The number of summaries and the graphic organisers will depend on the number
of key concepts or ideas contained in a text.

o When there are several summaries, they need to be arranged in the order in which they
appeared in the text, lest they should be distorted and fail to serve the purpose.

o The task can be carried out individually or collaboratively in small groups and the nature
of the task remains the same. The advantage of doing it in a group is that it creates a space
for discussion among them.

Learning Outcomes:
1. Learners understand that they should quickly develop an ability to identify the main concept/

idea amidst the verbiage for a clear understanding.
2. Learners realize that they can remember ideas only in their own words and not the exact

words employed by the writers. Accumulating ideas is the foundation for enhancing one’s
intellectual calibre.

Reading Activity – Magnet Summary* (Retention*)
K Elango
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Further Reading: When a reader engages with a text they have to look for key concepts/
ideas for a detailed understanding and develop ‘magnet’ summaries and, present their
summaries in the form of graphic organisers for retention.
_________________

* Magnet Summary: The difference between a magnet summary and the usual summary is
that the latter condenses the entire text, irrespective of its size, into just one summary, whereas
the former depends upon the number of key ideas present in a text. Another difference is that
a magnet summary has two faces to it – one side of the index card carries a crisp summary
statement and the other a graphic organizer.
The justification given for the phrase “magnet summary” is that just as a magnet attracts
metal, magnet words attract information.
[Source: https://www.appohigh.org/ourpages/auto/2013/10/22/60593840/Magnet_
Summaries2.pdf]
* Retention: More than comprehension, storing ideas in the long-term memory has become
a challenge for many. But retention alone can make one cognitively potential and not merely
where to find what – this is popularly stated as just a click away – which is promoted as a
study skill among students.

Sample Index Card

Elon Musk, SpaceX CEO’s ambitious plan is to develop a self-sustaining city on Mars for
humans to be interplanetary species and with 1000 Starships in 20 years he plans to achieve
and set 2024 as target year to land the first crewed flight.

The other side of the index card – the graphic organizer

Dr K Elango, National Secretary, ELTAI & Professor of English (Formerly), Anna University.

Email: elangoela@rediffmail.com
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15th International & 51st Annual Conference of ELT@I-2021
at GLA University, Mathura (Uttar Pradesh)

Dates: 18–20 November 2021
(VIRTUAL CONFERENCE) Conference URL: http://conference21.eltai.in/

A Glimpse of the Programme
Plenary Sessions, Lightning Talks, Workshops, Panel Discussions, Action Research Reports, Poster Presentations, Face-
to-Face Interviews, Roundtable Discussions

Registration Ends
Early Bird Registration 15 October 2021 | Regular Registration 15 November 2021

Theme: ELT in India – New Needs, New Demands, New Trends

Sub-themes:

H Language Teaching and Learning: Theory and
Practice

H Language and Technology
H Materials Production
H Language Testing and Assessment
H English Language and Literature
H English Language and Society
H English Language Teaching and History

H Language, Psychology, and Sociology
H Language Teaching and Philosophy
H Language Teaching and Culture
H Language Policies
H Language and Translation
H English Language and Literary Studies: Curriculum,

Methodology, and Assessment
H Researches in English Language Teaching
H And other related areas.

Registration form available on the conference site (Fill in the form)
Registration fee to be paid into:

Account Name : English Language Teachers’ Association of India (ELTAI)
Savings A/C No : 30870397943
IFSC : SBIN0007108
Bank : State Bank of India
Branch : Villivakkam, Chennai – 600 049.

SUBMISSION DEADLINES FOR ABSTRACTS/PAPERS - Important Dates:
Submission of Abstract : 20 August 2021
Notification of Acceptance : 15 September 2021
Submission of Full Paper : 15 October 2021

ABSTRACTS/FULL PAPERS TO BE UPLOADED AT: http://conference21.eltai.in/
Original and unpublished manuscripts indicating results of conceptual and experimental research may be submitted through
the link given at the Conference website: http://conference21.eltai.in/
Please make sure that the submission is not under consideration for publication elsewhere. The abstract will be blind peer
reviewed and the authors will receive notification of acceptance within 15 days from the date of submission.

Contact:
Dr. Manish Kumar, Organising Secretary, 15th International and  51st Annual Conference of ELTAI
Email: eltaiconf2021@gmail.com | Mobile: +91-8979033956
VISIT THE CONFERENCE WEBSITE FOR FURTHER DETAILS AND UPDATES.

Registration Fee
Faculty and Research Scholars

Students
(UG/PG

ELTAI
Members

Non-ELTAI
Members (India)

Foreign
Delegates

Early-bird registration INR 600 INR 800 INR 500
Regular registration INR 800 INR 1000 INR 600

$25



The English Language Teachers’ Association 
of India was registered on August 7, 1974 
by the late Padmashri S. Natarajan, a noted 
educationist of our country.

Objectives of the Association

l To provide a forum for teachers of English 
to meet periodically and discuss problems 
relating to the teaching of English in India. 

l To help teachers interact with educational 
administrators on matters relating to the 
teaching of English. 

l	 To	disseminate	information	in	the	ELT	field	
among teachers of English. 

l To undertake innovative projects aimed at 
the	 improvement	 of	 learners’	 proficiency	
in English. 

l To promote professional solidarity among 
teachers of English at primary, secondary 
and university levels. 

l To promote professional excellence among 
its members in all possible ways. 

The Journal is sent free to all the registered 
and active members of the Association. In 
addition to this print journal, ELTAI brings 
out three quarterly online journals: Journal of 
Teaching and Research in English Literature, 
The Journal of Taechnology for ELT, and The 
ELT Practitioner. 

ELTAI also conducts professional development 
activities	 including	 offline	 and	 online	
workshops, webinars, and discussion meetings 
on current needs and trends in ELT.We host 
annual, national and international conferences 
and	 regional	 programmes	 on	 specific	 areas	
relevant to ELT today. Delegates from all over 
the country as well as from outside participate in 
them, present papers and conduct workshops. 

PRESENT  OFFICE-BEARERS
Patron  -  Dr. S. Rajagopalan    
President -  Dr. Sanjay Arora 
Vice President -  Dr. Shravan Kumar 
Vice President  -  Dr. Reddy Sekhar Reddy 
Secretary -  Dr. K. Elango
Joint Secretary -  Dr. Ramakrishna Bhise
Joint Secretary -  Mr. R. H. Prakash 
Treasurer -  Mr. P. R. Kesavulu
Coordinator      -  Dr. J. Mangayarkarasi

ADDITIONAL MEMBERS OF THE EC
Dr. P. N. Ramani
Dr. S. Mohanraj
Dr. C.A. Lal

PRESIDENTS 
Prof. R. Krishnamurthy (Aug. 1974 – Oct. 1985)
Dr. S. Rajagopalan (Nov. 1985 - July 2008) 
Dr. Amol Padwad (Aug. 2008 - Mar. 2012)
Dr. Sanjay Arora (Apr. 2012 - Dec.2014)
Dr. G. A. Ghanshyam (Jan. 2015 - Oct. 2018)
Dr. Sanjay Arora (Jan. 2019 - till date)

SECRETARIES 
Prof. M. Duraiswamy (Aug. 1974 - June 1981)
Prof. B. Ardhanareeswaran (July 1981 - Oct. 1985)
Dr. K.  K.Mohamed Iqbal (Nov. 1985 - Aug. 1989
Dr. V. Saraswathi (Sep. 1989 - Mar. 2007)
Dr. K. Elango (Apr. 2007 - till date)
We sincerely appeal to ALL teachers of English as 
well as post-graduate students and research scholars 
to become members of ELTAI and strengthen the 
association so that it may serve the cause of English 
language and literature education in India.
ALL correspondence relating to the association should 
be addressed either to: eltai_india@yahoo.co.in or to: 
indiaeltai@gmail.com.

Website: www.eltai.in
Ph.: 044-26172789 / 9344425159

JOURNAL OF ENGLISH LANGUAGE TEACHING (JELT)
Journal of English Language Teaching (JELT), launched in 1965, is the oldest and 

flagship journal of the English Language Teachers’ Association of India (ELTAI).

Dr. Neeru Tandon (EDITOR)
Dr Anjita Singh  Dr Vandhana Sharma
Prof. Binod Mishra Dr Vasistha Bhargavi
Prof. Prantik Banerjee Dr Veena Selvam
Dr Sudhir K Arora Dr Uma Maheswari Chimirala

EDITORIAL BOARD

All correspondence relating to the journal, JELT, should be addressed to the Editor,  
Dr. Neeru Tandon, at: neerudlitt88@gmail.com

EDITORS
Prof. R. Krishnamurthy (June 1965 - Oct. 1984)
Prof. B. Ardhanareeswaran    (Nov. 1984 - Oct. 1985)
Dr. K. K. Mohamed Iqbal (Nov. 1985 - Dec. 1994)     
Mr. Francis P. Jayachandran  (Jan. 1995 - June 2001)
Dr. V. Saraswathi (July 2001 - Aug. 2013)
Dr. P. N. Ramani (Sept. 2013 - Aug. 2016)
Dr. Albert P. Rayan (Sept. 2016 – Feb. 2019)
Dr. P. N. Ramani (Mar. 2019 - Dec. 2020)
Dr. Neeru Tandon  (Jan. 2021 - till date)

PUBLISHERS 

Sri. S. Natarajan (June 1965 - Apr. 1974)

Prof. M. Duraiswamy (May 1974 - Oct. 1984)

Ms. N. Krishna Bai (Nov. 1984 - Dec. 1992)

Dr. S. Rajagopalan (Jan. 1993 - Mar. 2004)

Dr. K. Elango (Apr. 2004 - till date) 

English Language Teachers’ Association of India (ELTAI)

Periodicity

Journal of English Language Teaching 
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